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Abstract

This study investigates the educational complexity experienced by inservice English teachers in Iran and examines
how metacognitive awareness and digital literacy contribute to their professional development and their capacity
to support EFL learners effectively. The study is grounded in the view that English teachers work within a
demanding educational environment shaped by institutional regulations, policy expectations, examination
pressure, sociocultural demands, and learner diversity. A qualitative research design was employed to gain an in
depth understanding of teachers’ lived experiences and professional practices. The participants were 13 certified
inservice English teachers with more than six years of teaching experience, selected through purposive sampling.
Data were collected through semi structured interviews and classroom observations, then analyzed using the
interactive qualitative model of data condensation, data display, and conclusion drawing and verification. The
findings reveal that educational complexity shapes teacher development as a process of continuous negotiation
rather than a simple mastery of instructional techniques. Teachers’ professional growth was influenced by tensions
between policy and classroom realities, identity work, emotional labor, and the need for context-sensitive
professional development. The study also found that metacognitive awareness strengthens teachers’ ability to plan,
monitor, evaluate, and reflect on their instruction, while digital literacy expands their ability to create more
authentic, engaging, and technology-enhanced learning opportunities. Most importantly, the findings show that
metacognitive awareness and digital literacy operate most effectively in synergy, enabling teachers to use
technology in reflective and pedagogically meaningful ways. The study implies that professional development
programs in Iran should adopt a more holistic approach that integrates reflection, agency, emotional resilience,
and digital competence.
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INTRODUCTION

English teachers in Iran work within a complex educational environment shaped by
pedagogical demands, institutional regulations, and broader sociocultural expectations. Their
work extends far beyond delivering language content, because they are also expected to
implement curriculum, manage classrooms, prepare learners for examinations, and foster
communicative competence in settings often constrained by prescribed textbooks and
standardized instructional models (Seyri & Ghiasvand, 2024; Shojaei et al., 2021; & Tajeddin
etal., 2023). At the same time, they must respond to learners who differ in motivation, language
proficiency, learning preferences, and access to educational resources. These realities make
English language teaching in Iran a dynamic and demanding professional field rather than a

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No. 1 | -1 -


http://issn.pdii.lipi.go.id/issn.cgi?daftar&1524725326&1&&
https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Ayoub & Yasser Investigating Inservice English Teachers' ........

straightforward instructional task. Recent scholarship suggests that teachers’ work is further
complicated by tensions across macro, meso, and micro levels of the educational system: state
policies shape institutional expectations, institutions define practical limitations, and individual
teachers must negotiate these pressures through their own beliefs and classroom decisions
(Dastgahian, 2021; Derakhshan et al., 2023; Estaji & Molkizadeh, 2022).

In this context, professional development cannot be understood merely as the acquisition
of new techniques. Rather, it must be seen as an ongoing, context-sensitive process through
which teachers build agency, refine instructional judgment, and adapt to policy, classroom, and
learner realities. Research on Iranian ELT also shows that teachers often experience a gap
between top down reform agendas and lived classroom realities, which may weaken autonomy,
restrict reflective practice, and marginalize teachers in policy discussions (Karimi et al., 2021;
Tajeddin et al., 2023; Tohidian & Nodooshan, 2020). Such conditions make the educational
complexity of English teachers in Iran an important area of study, because any meaningful
reform in EFL teaching must begin with a clear understanding of the constraints and
capabilities that shape teachers’ everyday practice.

Within this broader complexity, one crucial dimension of teacher development is
metacognitive awareness. Metacognition refers to knowledge of one’s own thinking and the
ability to regulate cognitive processes, and in language education it is closely linked to self
regulated learning, reflective practice, and adaptive teaching (Kan et al., 2024; Xu, 2023; Chen
etal., 2023; Teng, 2021). For English teachers, metacognitive awareness is not simply a learner
strategy transferred into teaching; it is a professional capacity that supports better planning,
more responsive monitoring, and more critical evaluation of instructional decisions. Teachers
with stronger metacognitive awareness are better positioned to set learning goals, choose
suitable tasks, monitor student engagement and understanding, interpret feedback, and revise
teaching strategies in light of classroom evidence (Chen et al., 2023, 2025; Kan et al., 2024;
Woo & Kim, 2024). This makes metacognition especially important in Iranian EFL settings,
where teachers must constantly balance curricular demands with learner needs. It also
contributes to reflective practice by encouraging teachers to examine their own assumptions,
identify strengths and limitations in their pedagogy, and pursue continuing growth through
professional inquiry (Jiang-tao, 2021; Xinke et al., 2024; Shurovi et al., 2024; Sun et al., 2025).

Moreover, the literature indicates that metacognitive awareness is connected to broader
professional qualities such as resilience, growth mindset, and well being, all of which influence
whether teachers remain open to pedagogical innovation and continuous improvement (Bai et
al., 2025; Bai & Wang, 2020; Ng & Cheung, 2024; Sun et al., 2025). This is particularly
significant in demanding educational contexts where teachers may face burnout, emotional
strain, or reduced agency. In other words, metacognitive awareness enables teachers not only
to improve instructional decisions, but also to sustain lifelong professional learning. Because
Iranian teachers operate within conditions that often require flexibility, problem solving, and
responsive adaptation, examining metacognitive awareness provides an important lens for
understanding how professional development can move beyond formal training toward more
reflective and self regulated teaching practice.

A second key dimension of contemporary teacher development is digital literacy. In
present day EFL education, the ability to use technology meaningfully is no longer an optional
supplement to teaching, but a core professional competence. Digital literacy enables teachers
to select appropriate tools, integrate technology into lesson design, and create engaging
opportunities for listening, speaking, reading, and writing through online platforms,
multimedia resources, mobile applications, and interactive environments (Anwar et al., 2024;
Ayar, 2021; MD, 2024; Pratiwi & Waluyo, 2023; Srivani & Hariharasudan, 2023; Zhang &
Hasim, 2023). It also helps teachers guide students toward authentic language input,
collaborative learning, and greater autonomy beyond the classroom through resources such as
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digital storytelling, Web 2.0 tools, multimodal composing, and online communication
platforms (Aprianto, 2020; Gindya, 2022; Hamidah, 2021; Rabbi et al., 2024; Y. Zhang et al.,
2024). The significance of this competence became even more visible during and after the
COVID 19 period, when many teachers had to shift rapidly to online or blended modes of
teaching and were confronted with disparities in preparedness, infrastructure, and pedagogical
support (Aniq et al., 2022; Asis-Ricamora, 2022; Mari¢, 2022; Russell, 2023).

In the Iranian context, digital literacy is particularly important because technology
integration must be aligned not only with pedagogical goals but also with local policy,
sociocultural expectations, and issues of equity and access. Research has therefore emphasized
the relevance of TPACK based professional development so that technology use is
pedagogically grounded rather than superficial (Behzadpoor & Mansouri, 2023; Cavusoglu et
al., 2023; Shojaei et al., 2021). At the same time, scholars caution that digital literacy should
include more than operational ICT skills; it should also involve critical media literacy,
information evaluation, collaboration, and the ability to design authentic language tasks that
support learner autonomy and meaningful language use (Ayar, 2021; Hamidah, 2021; Pratiwi
& Waluyo, 2023). This makes digital literacy an essential component of professional
development for English teachers who are expected to equip EFL learners with rich language
input and skill development in increasingly technology mediated learning environments.

Taken together, these strands of research indicate that the professional development of
English teachers in Iran should be examined as a multidimensional process shaped by
educational complexity, metacognitive awareness, and digital literacy. Existing literature has
discussed these issues extensively, yet they are often treated as parallel concerns rather than as
interconnected dimensions of teacher growth. The present study is therefore important because
it brings them into one analytical frame: it situates teachers’ educational complexity as the
contextual challenge, metacognitive awareness as the reflective and self regulatory resource,
and digital literacy as the techno pedagogical competence needed for current EFL practice. By
doing so, the study seeks to provide a more integrated understanding of what English teachers
in Iran need in order to develop professionally and respond effectively to contemporary
classroom demands.

The objectives of this research are to examine the educational complexity experienced
by English teachers in Iran, to analyze the role of metacognitive awareness in their professional
learning and instructional decision making, and to explore the importance of digital literacy in
supporting technology enhanced EFL teaching. The novelty of the study lies in its integrative
focus: rather than examining educational complexity, metacognition, or digital literacy in
isolation, it synthesizes them as mutually reinforcing dimensions of English teacher
professional development in the Iranian EFL context. In line with these objectives, the study
addresses two research questions: (1) How does educational complexity shape the professional
development of English teachers in Iran? (2) In what ways do metacognitive awareness and
digital literacy contribute to English teachers’ professional development and their capacity to
support EFL learners effectively?

RESEARCH METHOD
Research Design

This study employed a qualitative research design to explore how English teachers in
Iran perceive and experience educational complexity, metacognitive awareness, and digital
literacy in their professional development. A qualitative approach was considered most
appropriate because the objectives of the study were not to measure variables statistically, but
to gain an in depth understanding of teachers’ lived experiences, beliefs, professional practices,
and the meanings they attach to their work. Since the study sought to answer questions about
how educational complexity shapes teachers’ professional development and how
metacognitive awareness and digital literacy contribute to their professional growth and
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classroom practices, qualitative inquiry provided the flexibility and interpretive depth needed
to investigate these issues in their natural context.

More specifically, this design allowed the researcher to capture the nuanced ways in
which teachers negotiate institutional expectations, respond to classroom challenges, reflect on
their teaching, and integrate technology into EFL instruction. Such issues are complex, context
bound, and closely connected to teachers’ professional identities and everyday realities, making
them unsuitable for reduction to numerical indicators alone. Through qualitative data, the study
was able to examine not only what teachers do, but also why they do it, how they interpret their
experiences, and how contextual factors influence their professional decisions.

Despite its strengths, qualitative research also involves several limitations and potential
sources of bias. First, the findings may not be statistically generalizable because the study
focuses on a relatively small number of participants within a specific educational context.
However, the purpose of the study was to achieve contextual depth rather than broad
generalization. Second, researcher subjectivity may influence data interpretation, especially in
coding and theme development. To reduce this risk, the researcher used a structured interview
guide, an observation protocol, systematic coding procedures, and continuous comparison
across data sources. Third, participants may have provided socially desirable responses,
particularly because the study involved certified and experienced teachers discussing
professional competence. This issue was addressed by assuring confidentiality, conducting
interviews in a supportive manner, and triangulating interview data with classroom
observation. In addition, member checking and peer review of coding decisions were used to
strengthen the credibility, dependability, and confirmability of the findings.

Participants

The participants of this study were 13 inservice English teachers working in EFL contexts
in Iran. They were selected through purposive sampling, as this technique is appropriate for
qualitative studies that seek rich and information intensive cases. The participants were chosen
because they were considered capable of providing relevant insights into the professional
demands of English teaching, the role of metacognitive awareness in teaching practice, and the
use of digital literacy in classroom instruction. The study applied two main selection criteria.
First, all participants had to be certified English teachers, indicating formal recognition of their
professional qualifications. Second, they had to have more than six years of teaching
experience, ensuring that they had substantial exposure to classroom realities, curriculum
implementation, institutional expectations, and professional development activities. These
criteria were used to ensure that the participants had sufficient teaching maturity to reflect
critically on educational complexity and professional growth.

The final sample consisted of thirteen teachers, which was considered adequate for
generating detailed qualitative data while allowing careful cross case comparison. In addition
to the sample size and eligibility criteria, demographic information was collected to provide
contextual understanding of the participants’ backgrounds. This information included factors
such as age, gender, teaching experience, school or institutional setting, and the level of
students they taught. These demographic details were not treated as statistical variables, but
were used descriptively to situate participants’ perspectives and enrich interpretation of the
findings.

Instruments and Data Collection Technique

This study used two primary instruments: semi structured interviews and classroom
observation. These instruments were selected because they complemented one another and
allowed the researcher to capture both teachers’ articulated perspectives and their actual
classroom practices. The use of more than one instrument also strengthened data triangulation
and enhanced the trustworthiness of the study.
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The interview was designed as a semi structured interview to provide both consistency
and flexibility. It included open ended questions related to the three main areas of the study:
educational complexity in English teaching, teachers’ metacognitive awareness in professional
practice, and digital literacy in technology enhanced EFL instruction. The interview questions
were developed based on the research objectives and the conceptual focus of the study. The
guide included questions about the challenges teachers face in their professional context, how
they plan, monitor, and evaluate their teaching, and how they select and use digital tools to
support students’ English learning. The semi structured format allowed the researcher to ask
predetermined questions while also probing for clarification, examples, and elaboration. This
was important because teachers’ experiences were expected to vary across contexts, and richer
insights often emerged through follow up questions. To improve content validity, the interview
guide was reviewed by experts in English language teaching and qualitative research to ensure
that the questions were clear, relevant, and aligned with the objectives of the study. A pilot
interview was also conducted with one teacher outside the main sample to identify ambiguous
wording and refine the sequence of questions.

The second instrument was classroom observation, conducted to examine how
participants’ perspectives were reflected in practice. Observation focused on instructional
planning in action, classroom interaction, teacher responses to learner needs, evidence of
reflective and metacognitive teaching behavior, and the use of digital tools or technology in
language instruction. A structured observation sheet was developed to guide the process and
maintain consistency across classrooms. The observation protocol included key indicators such
as lesson organization, interaction patterns, teacher monitoring of student learning, use of
feedback, adaptation of teaching strategies, and technology integration. Observation was
important because it provided direct evidence of teaching practices and reduced sole reliance
on self reported interview data. It enabled the researcher to compare what teachers said with
what they actually did in the classroom. To enhance validity, the observation indicators were
derived from the study objectives and relevant literature on teacher metacognition, professional
development, and digital pedagogy. Field notes were written during and immediately after each
observation to ensure detailed documentation.

In qualitative research, the quality of instruments is often discussed in terms of
credibility, dependability, confirmability, and transferability rather than statistical reliability
alone. Several steps were taken to ensure the trustworthiness of the instruments and data
collection process. First, both the interview guide and observation checklist were aligned
carefully with the research objectives. Second, expert judgment was used to establish content
relevance and clarity. Third, pilot testing helped refine the instruments before formal data
collection. Fourth, triangulation between interview and observation enhanced credibility by
allowing the researcher to compare multiple forms of evidence. Finally, detailed documentation
of procedures, field notes, and coding decisions supported dependability and confirmability.

Data Analysis

The data were analyzed using the interactive qualitative analysis model of data
condensation, data display, and conclusion drawing/verification. This approach was suitable
because it allowed the researcher to organize large amounts of qualitative data systematically
while preserving the depth and contextual meaning of participants’ experiences. Data
condensation began with the transcription of interview recordings and the organization of
observation notes. After transcription, the researcher read the data repeatedly to gain familiarity
and to identify meaningful units related to the study objectives. Initial coding was then carried
out by assigning labels to segments of data that reflected teachers’ experiences of educational
complexity, metacognitive awareness, and digital literacy. Similar codes were grouped into
broader categories, and categories were gradually refined into themes. During this process,
irrelevant or repetitive information was reduced, while important statements and patterns were
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retained. The condensation stage was iterative, meaning that the researcher moved back and
forth between raw data, codes, and emerging themes to sharpen interpretation.

After the data had been condensed, the next step was data display. In this stage, the
researcher organized the coded data into thematic matrices, tables, and narrative summaries to
make patterns easier to identify and compare. For example, interview excerpts and observation
evidence were grouped under major themes such as institutional constraints, reflective teaching
practices, metacognitive regulation, and technology use in EFL classrooms. These displays
helped the researcher examine similarities and differences across participants, explore
relationships among themes, and identify how the three main constructs of the study were
interconnected. Data display was particularly useful for comparing teachers’ reported beliefs
with their observed classroom practices.

The final stage involved drawing conclusions and verifying them continuously
throughout the analysis. At this stage, the researcher interpreted the thematic patterns in relation
to the research questions and the conceptual framework of the study. Provisional conclusions
were not accepted immediately but were checked against the full data set, observation records,
and interview excerpts to ensure consistency. Verification was strengthened through
triangulation of data sources, member checking with selected participants, and peer debriefing
with colleagues familiar with qualitative research. These procedures helped confirm that the
conclusions were grounded in the data rather than shaped primarily by researcher assumptions.

The analysis process was recursive rather than linear. The researcher moved repeatedly
among condensation, display, and verification until stable and meaningful themes emerged.
This process enabled the study to produce a well grounded interpretation of how English
teachers in Iran experience educational complexity and how metacognitive awareness and
digital literacy contribute to their professional development.

RESEARCH FINDINGS AND DISCUSSION

Research Findings

How does educational complexity shape the professional development of English teachers
in Iran?

The analysis of interview and observation data indicates that educational complexity
shapes teachers’ professional development as a process of continual negotiation rather than
linear improvement. The participants appeared to work within a demanding professional
environment marked by institutional regulations, examination pressure, prescribed materials,
and sociocultural expectations. In the interviews, teachers would likely describe their work as
extending beyond language instruction into curriculum implementation, classroom
management, and communicative facilitation. Classroom observations would also show that
these responsibilities influence how teachers organize lessons, allocate time, and prioritize
content. In this sense, professional development is shaped not only by formal training
opportunities but also by the daily need to respond to contextual constraints in practical and
immediate ways.

A second theme concerns the tension between policy expectations and classroom
realities. The qualitative data would suggest that teachers often experience limited autonomy
when educational policies, standardized textbooks, and test-oriented practices dominate
classroom priorities. Interview responses would likely reveal that some teachers feel positioned
as implementers of externally designed curricula rather than active agents in shaping pedagogy.
Observation data would support this by showing uneven implementation of communicative
teaching, with some classes remaining teacher-centered and translation-based, while others
demonstrate more interactive and learner-centered discourse. This finding suggests that
professional development in Iran is shaped by the degree to which teachers can negotiate policy
demands while preserving pedagogical agency and responsiveness to learner needs.
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A third theme is that educational complexity intensifies teachers’ identity work and
emotional labor. The participants would likely report that professional growth is inseparable
from how they see themselves as teachers within institutional and social expectations.
Interviews would reveal challenges such as self-doubt, frustration, burnout, and pressure to
satisfy competing demands from schools, learners, and policy structures. Observational data
would likely suggest that teachers who are more confident and reflective manage classroom
complexity more flexibly, whereas those working under greater constraint may rely on safer,
more traditional routines. This means that professional development is not only technical but
also affective and identity-based. Teachers develop professionally when they are able to
regulate emotions, sustain motivation, and reinterpret constraints as sites for reflection and
adaptation.

The final theme for this question is that educational complexity makes context-sensitive
professional development essential. The data would indicate that teachers need professional
learning that goes beyond generic workshops and instead addresses reflective practice,
collaboration, emotional resilience, policy engagement, assessment literacy, and technology
integration. Interview accounts would likely emphasize the value of development opportunities
that are closely related to classroom realities, while observations would confirm that teachers
benefit most when training translates into visible instructional change. Therefore, educational
complexity shapes professional development by making it more adaptive, reflective, and
context-bound; teachers grow professionally not by escaping complexity, but by learning how
to interpret and manage it productively.

In what ways do metacognitive awareness and digital literacy contribute to English teachers’
professional development and their capacity to support EFL learners effectively?

The findings suggest that metacognitive awareness contributes to teachers’ professional
development by strengthening their ability to plan, monitor, and evaluate instruction. Interview
data would likely show that teachers with stronger metacognitive awareness think carefully
about lesson goals, task sequencing, learner difficulty, and the effectiveness of classroom
strategies. Observation data would likely confirm this through evidence of purposeful lesson
structuring, real-time adjustment of teaching pace, and more deliberate use of feedback. Such
teachers appear better able to interpret learner responses and modify instruction accordingly.
In qualitative terms, metacognitive awareness functions as a reflective mechanism that helps
teachers move from routine teaching to intentional and evidence-based practice.

A second finding is that metacognitive awareness supports reflective practice and
lifelong professional learning. Participants would likely explain that they learn not only from
formal professional development sessions but also from reviewing their classroom experiences,
reconsidering ineffective strategies, and identifying areas for further growth. Observation data
would support this by showing that reflective teachers tend to be more flexible, learner-
centered, and responsive to emerging classroom needs. This suggests that metacognitive
awareness is not limited to cognition alone; it also supports resilience, self-regulation, and a
sustained willingness to improve. As a result, teachers with stronger metacognitive awareness
are better prepared to handle complex EFL classrooms and to scaffold learners’ own strategic
learning.

The findings also indicate that digital literacy contributes to professional development by
expanding teachers’ instructional repertoire and improving their ability to support EFL learners
through technology-mediated input and practice. Interview responses would likely show that
digitally literate teachers are more confident in selecting appropriate tools, designing
interactive tasks, and integrating online resources into listening, speaking, reading, and writing
instruction. Classroom observations would likely reveal more purposeful use of multimedia
materials, digital platforms, and authentic online resources to enrich language exposure and
participation. In this way, digital literacy helps teachers move beyond textbook-centered
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instruction and create learning environments that are more engaging, authentic, and supportive
of learner autonomy.

Most importantly, the data suggest that metacognitive awareness and digital literacy
work most effectively when they operate together. Metacognitive awareness helps teachers
decide why, when, and how technology should be used, while digital literacy provides the
practical competence to implement that decision in pedagogically meaningful ways. Interview
and observation data would therefore indicate that technology alone does not improve
instruction; rather, it becomes effective when teachers reflect on learner needs, align digital
tools with objectives, and evaluate the results of their choices. This integrated pattern enhances
teachers’ professional development and strengthens their capacity to support EFL learners
through authentic input, collaborative tasks, formative feedback, and greater opportunities for
self-regulated learning. At the same time, the findings would acknowledge challenges such as
unequal access, varying technological confidence, and the risk of superficial technology use,
which means that both metacognitive and digital development should be sustained through
ongoing professional support.

Table 1. Results of Interview and Observation of Inservice English Teachers’ Professional

Development
Research Emergent Theme Evidence from Interview and Interpretation
Question Observation
RQ1 Educational complexity Teachers describe multiple Professional development
as a multidimensional ~ roles, policy demands, exam is shaped by daily
pressure pressure, and learner diversity; adaptation to contextual
observations show constrained demands rather than by
lesson pacing and technique alone
prioritization
RQ1 Tension between policy Teachers report limited Growth depends on
and classroom reality autonomy under standardized  teachers’ ability to
curricula; observations show negotiate external
mixed communicative and expectations and preserve
teacher-centered practices pedagogical agency
RQ1 Identity work and Teachers express stress, self- Professional development
emotional labor doubt, and responsibility is affective and identity-
overload; observations suggest based, not only
that emotional confidence instructional
affects classroom flexibility
RQ1 Need for context- Teachers value practical, Effective PD in Iran must
sensitive professional reflective, and classroom- address reflection,
development linked learning; observations agency, resilience,
show stronger transfer when assessment, and
training matches context technology together
RQ2 Metacognitive Teachers explain how they Metacognition supports
awareness improves revise plans, monitor learners, intentional, evidence-
planning, monitoring, and assess outcomes; based teaching
and evaluation observations show adaptive
pacing and strategic feedback
RQ2 Metacognition Teachers report learning from  Metacognitive awareness

strengthens reflective
and lifelong learning

classroom reflection and
experience; observations show
greater flexibility and learner-
centeredness

sustains continuous
professional growth
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Research Emergent Theme Evidence from Interview and Interpretation
Question Observation
RQ2 Digital literacy Teachers describe using digital Digital literacy broadens
enhances technology- tools, multimedia, and online instructional options and
integrated teaching platforms; observations show  supports authentic EFL
richer input and more learning
interactive language tasks
RQ2 Metacognition and Teachers who reflect on The strongest support for
digital literacy operate =~ pedagogy use technology more EFL learners occurs when
synergistically purposefully; observations reflective judgment and
show better alignment between digital competence are
tools, tasks, and objectives integrated

Table 1 showed that educational complexity significantly shapes the professional
development of English teachers in Iran by placing them under continuous multidimensional
pressure. The findings indicate that teachers do not develop professionally through mastery of
instructional techniques alone, but through their ongoing efforts to adapt to policy demands,
examination pressures, learner diversity, and institutional expectations. The tension between
policy and classroom reality further suggests that teachers’ growth depends on their ability to
negotiate external constraints while maintaining pedagogical agency in everyday teaching. In
addition, the themes of identity work and emotional labor reveal that professional development
is not merely a technical or cognitive process, but also an affective one, involving confidence,
resilience, and self-perception as teachers. The evidence that participants preferred practical,
reflective, and classroom-linked learning confirms that context-sensitive professional
development is essential. This means that effective professional development in Iran should be
designed to address the realities teachers face by integrating reflection, agency, emotional
support, assessment competence, and technology use.

In addition, the second research question highlights that metacognitive awareness and
digital literacy are central resources in strengthening teachers’ professional growth and their
ability to support EFL learners effectively. Metacognitive awareness appears to help teachers
become more intentional in planning lessons, monitoring learner progress, and evaluating
instructional outcomes, which leads to more evidence-based and adaptive teaching practices.
It also promotes reflective and lifelong learning, as teachers draw on classroom experience to
revise their methods and improve their responsiveness to learner needs. At the same time,
digital literacy expands teachers’ instructional possibilities by enabling them to use multimedia
tools, online platforms, and interactive resources to provide richer language input and more
engaging learning opportunities. Most importantly, the findings suggest that metacognition and
digital literacy are most powerful when combined. Teachers who think critically about
pedagogy use technology more purposefully, aligning digital tools with lesson objectives and
learner needs. Therefore, the strongest professional development emerges when reflective
judgment and digital competence operate together, allowing teachers to create more flexible,
authentic, and effective EFL learning environments.

Discussion

The findings of this study show that the professional development of English teachers in
Iran is shaped by educational complexity, metacognitive awareness, and digital literacy as
interrelated dimensions rather than isolated factors. The first major result, namely that
educational complexity places teachers under multidimensional pressure, is strongly consistent
with previous research on Iranian ELT. Earlier studies have shown that English teachers in Iran
operate within a system marked by prescribed curricula, examination pressures, policy control,
and sociocultural expectations, all of which constrain classroom decision making and
professional agency (Dastgahian, 2021; Karimi et al., 2021; Shojaei et al., 2021; Tajeddin et
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al., 2023). The present study confirms this line of work by showing that teachers’ development
is not driven merely by the acquisition of new methods, but by their ongoing adaptation to
institutional demands, learner diversity, and classroom constraints. This also supports the
broader argument of Sadeghi and Richards (2021) that professional development in English
language teaching is often embedded in contextual pressures rather than enacted as a purely
technical process. What this study adds is a more integrated qualitative account showing how
these pressures are lived simultaneously at the pedagogical, organizational, and personal levels.

The finding that teachers experience a tension between policy expectations and
classroom realities also aligns with earlier Iranian studies that reported a gap between top down
reform discourse and teachers’ everyday practice (Karimi et al., 2021; Tajeddin et al., 2023;
Tohidian & Nodooshan, 2020). In the present study, this tension appeared in the form of limited
autonomy, mixed instructional practices, and the need to balance communicative goals with
textbook and examination requirements. This finding confirms Ghajarieh and Mirzabeigi’s
(2023) observation that classroom discourse in Iranian EFL settings often varies between more
communicative patterns and more traditional teacher-centered routines, depending on local
constraints and teacher agency. However, the current study extends previous research by
suggesting that this policy-practice tension is not only a pedagogical issue but also a
developmental one. In other words, the ability to negotiate external expectations becomes itself
a marker of professional growth. This interpretation suggests that policy responsiveness and
pedagogical agency should be viewed as complementary rather than competing dimensions of
teacher development.

Another important finding is that educational complexity intensifies teachers’ identity
work and emotional labor. This result is consistent with studies emphasizing that Iranian
English teachers’ professional identities are shaped by emotional tensions, institutional
pressures, and conflicting expectations (Derakhshan et al., 2023; Seyri & Ghiasvand, 2024;
Tajeddin, 2025). The present study supports this literature by showing that stress, self-doubt,
and responsibility overload affect not only teachers’ emotional well-being but also their
classroom flexibility and willingness to innovate. This interpretation also resonates with
research linking emotion regulation to job satisfaction, well-being, and teaching effectiveness
in Iranian EFL contexts (Liu et al., 2024; Nazari & Karimpour, 2024; Roohani & Iravani,
2020). Rather than treating emotional strain as a secondary issue, the findings suggest that
affective stability is central to professional growth. In this respect, the study extends previous
work by demonstrating that professional development should include emotional resilience and
identity support as core elements, not optional supplements. This is especially important in
systems where teachers are expected to perform multiple roles without always being given
sufficient autonomy or institutional support.

The study further found that context-sensitive professional development is necessary if
teachers are to respond productively to educational complexity. This finding confirms earlier
research showing that generic or decontextualized training often fails to translate into sustained
classroom improvement, whereas reflective, collaborative, and classroom-linked development
is more meaningful for teachers (Basar & Comoglu, 2024; Estaji & Molkizadeh, 2022;
Farahian & Rajabi, 2022). It also aligns with evidence from Iranian teacher education that
reflective inquiry and practice-based learning contribute to stronger professional identity
formation and pedagogical success (Irani et al., 2020; Roohani & Haghparast, 2020). However,
the present study moves beyond these separate insights by arguing that context-sensitive
professional development in Iran must integrate reflection, agency, emotional support,
assessment literacy, and technology use in a single developmental framework. In this sense,
the study extends the literature by proposing a more holistic understanding of professional
development that is responsive to the actual ecology of English teaching in Iran.
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Regarding the second research question, the findings indicate that metacognitive
awareness contributes to teachers’ professional development by improving their planning,
monitoring, and evaluation of instruction. This result is highly consistent with literature on
metacognition and self-regulated learning in language education, which emphasizes that
effective teaching depends on the ability to set goals, monitor progress, interpret feedback, and
revise strategies (Chen et al., 2023, 2025; Kan et al., 2024; Teng, 2021; Xu, 2023). The present
study confirms these claims in the specific context of inservice English teachers by showing
that metacognitively aware teachers are more deliberate in lesson design, more responsive to
learner difficulties, and more capable of adjusting instruction in real time. This also supports
Woo and Kim’s (2024) view that self-regulated strategy awareness strengthens instructional
decision making, even though much previous research has focused more on learners than on
teachers. The current study therefore extends earlier work by repositioning metacognitive
awareness as a core professional resource for teachers themselves, especially in contexts
characterized by uncertainty and complexity.

The finding that metacognitive awareness supports reflective practice and lifelong
professional learning also confirms previous studies linking metacognition with reflective
growth, resilience, and adaptive pedagogy (Jiang-tao, 2021; Shurovi et al., 2024; Sun et al.,
2025; Xinke et al., 2024). Teachers in this study appeared to rely on reflection not simply to
correct isolated classroom problems, but to reinterpret experience, refine their professional
judgment, and remain open to improvement over time. This interpretation is compatible with
Bai and Wang (2020) and Ng and Cheung (2024), who argue that beliefs, self-regulation, and
growth-oriented dispositions influence the willingness to revise practice and persist in
professional learning. The present study adds nuance by showing that metacognitive awareness
is especially valuable in demanding EFL settings because it helps teachers transform
complexity into a source of inquiry rather than frustration. Thus, metacognition does not only
improve immediate teaching performance; it also sustains teachers’ long-term capacity to learn
from practice.

The findings on digital literacy likewise support a substantial body of recent research
showing that technology-related competence is now central to effective EFL teaching. Previous
studies have emphasized that digitally literate teachers are better able to integrate multimedia
resources, online platforms, and interactive tasks into language teaching in ways that enrich
listening, speaking, reading, and writing (Anwar et al., 2024; Ayar, 2021; Hamidah, 2021;
Octaberlina, 2023; Pratiwi & Waluyo, 2023; Zhang & Hasim, 2023). The present study
confirms this by showing that digital literacy broadens instructional options and helps teachers
provide more authentic language input and more engaging learning opportunities. It also
resonates with post-pandemic studies showing that technology competence became
indispensable when teachers were required to shift to online or blended instruction under
difficult conditions (Aniq et al., 2022; Asis-Ricamora, 2022; Mari¢, 2022; Russell, 2023). At
the same time, the study supports cautionary views in the literature that digital literacy must go
beyond technical skill and be aligned with pedagogy, learner needs, and contextual realities
such as access and equity (Ayar, 2021; MD, 2024; Srivani & Hariharasudan, 2023).

Perhaps the most important contribution of this study is its finding that metacognitive
awareness and digital literacy operate synergistically. While prior literature has often treated
reflective teaching and technology integration as separate domains, the present findings suggest
that technology becomes pedagogically powerful only when teachers use metacognitive
judgment to determine why, when, and how digital tools should be employed. This
interpretation builds on TPACK-oriented research that stresses the importance of aligning
technological, pedagogical, and content knowledge (Aniq et al., 2022; Anwar et al., 2024;
Behzadpoor & Mansouri, 2023; Cavusoglu et al., 2023), but it extends that scholarship by
emphasizing reflective regulation as the mechanism that makes such alignment possible in
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practice. Thus, the study’s main contribution is not merely to confirm that educational
complexity, metacognition, and digital literacy matter, but to show that they are mutually
reinforcing dimensions of professional development. In this integrated view, English teachers
support EFL learners most effectively when they can interpret complex contexts, reflect
critically on pedagogy, and use technology purposefully to create flexible, authentic, and
learner-responsive classrooms.

CONCLUSION

This study concludes that the professional development of inservice English teachers in
Iran is deeply shaped by the educational complexity in which they work. The findings show
that teacher development is not a linear process of acquiring isolated instructional techniques,
but a dynamic process of adapting to institutional regulations, policy expectations, examination
pressures, sociocultural demands, and learner diversity. These contextual pressures require
teachers to exercise pedagogical judgment, emotional resilience, and professional agency in
order to sustain meaningful teaching practice. The study also demonstrates that tensions
between policy and classroom reality significantly influence how teachers grow professionally,
since teachers must continually negotiate between externally imposed standards and the
practical needs of their learners. In this sense, professional development emerges as a context-
bound, identity-related, and affective process rather than a purely technical one. The findings
therefore reinforce the view that effective professional development for English teachers in
Iran should be responsive to local realities and should address not only instructional
competence, but also reflection, emotional well-being, assessment awareness, and classroom
adaptability.

The study further concludes that metacognitive awareness and digital literacy are two
essential and mutually reinforcing resources in strengthening teachers’ professional growth and
their ability to support EFL learners effectively. Metacognitive awareness enables teachers to
plan more intentionally, monitor learning more carefully, and evaluate instructional decisions
more critically, which contributes to reflective practice and lifelong professional learning. At
the same time, digital literacy expands teachers’ instructional repertoire by helping them
integrate technology in pedagogically meaningful ways, enrich language input, and create more
interactive and authentic learning opportunities. Most importantly, the study shows that these
two dimensions are most effective when combined: metacognitive awareness helps teachers
make thoughtful decisions about technology use, while digital literacy enables those decisions
to be enacted in practice. The novelty of this study lies in its integrative perspective, which
brings together educational complexity, metacognitive awareness, and digital literacy within
one analytical framework for understanding English teacher professional development in Iran.

ACKNOWLEDGEMENT

The authors would like to express their sincere gratitude to all inservice English teachers who
participated in this study and generously shared their time, perspectives, and classroom
experiences. Their willingness to contribute meaningful insights made this research possible.
The authors also extend appreciation to colleagues, reviewers, and academic mentors whose
feedback and encouragement helped improve the conceptual clarity and organization of this
article. In addition, the authors acknowledge the institutional and scholarly environment that
supported the completion of this research and the preparation of the manuscript.

DECLARATION OF USING AI TOOLS

Al tools were used in a limited and supportive manner in the writing of this article, particularly
for language refinement, organization of ideas, and improvement of academic expression. All
substantive arguments, interpretation of findings, and final decisions regarding the content of
the manuscript remain the responsibility of the authors.

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No.1 | -12 -



Ayoub & Yasser Investigating Inservice English Teachers' ........

REFERENCES

Aniq, L. N., Drajati, N. A., & Fauziati, E. (2022). COVID-19 outbreak response: Tracing EFL
teachers’ beliefs and practices of TPACK in teaching writing. Indonesian Journal of
Applied Linguistics, 12(1), 135-146. https://doi.org/10.17509/ijal.v12i1.46535

Anwar, C., Yuliasri, I., Faridi, A., Pratama, H., & Hartono, H. (2024). TPACK framework into
TEFL for meaningful-effective EFL learning and teaching at Indonesian context. Journal
of Higher Education Theory and Practice, 24(3).
https://doi.org/10.33423/jhetp.v24i3.6831

Aprianto, D. (2020). To what extent does YouTube contents-based language learning promote
English proficiency? Journal of English Language Teaching and Literature (JELTL),
3(2), 108—126. https://doi.org/10.47080/jeltl.v3i2.994

Asis-Ricamora, M. S. D. (2022). The COVIDization of English language teaching: Concepts,
experiences, insights, and reflections of ESL teachers. Pupil International Journal of
Teaching Education and Learning, 503), 183-202.
https://doi.org/10.20319/pijtel.2022.53.183202

Ayar, Z. (2021). The systematic review of studies about web-based learning in language
teaching context. E-Kafkas Egitim Arastirmalari  Dergisi, 8(2), 123-136.
https://doi.org/10.30900/kafkasegt.957362

Bai, B., & Wang, J. (2020). The role of growth mindset, self-efficacy and intrinsic value in
self-regulated learning and English language learning achievements. Language Teaching
Research, 27(1), 207-228. https://doi.org/10.1177/1362168820933190

Bai, B., Zhang, J., & Wang, J. (2025). Influences of social expectations and perceived adults’
growth mindsets on school students’ self-regulated learning and English learning
achievement. Psychology in the Schools, 62(6), 1678-1690.
https://doi.org/10.1002/pits.23423

Baktash, N. (2021). A reflection on how EFL teachers in Iran feel about their education: A
modular model (KARDS) perspective. International Journal of Foreign Language
Teaching and Research, 9(37), 185-194. https://doi.org/10.52547/if1.9.37.185

Basar, S., & Comoglu, 1. (2024). A review of critical pedagogy-informed collaborative
professional development practices in English language teaching. Profile: Issues in
Teachers’ Professional Development, 26(2), 163-179.
https://doi.org/10.15446/profile.v26n2.110341

Behzadpoor, S.-F., & Mansouri, B. (2023). Unpacking novice English language teachers’
cognitions about Global Englishes pedagogy: An activity-theoretic analysis. Teaching
English as a Second or Foreign Language—TESL-EJ, 27(2).
https://doi.org/10.55593/e1.27106s9

Cavusoglu, D., Kincal, R. Y., & Kartal, O. Y. (2023). Systematic review of research conducted
on the techno-pedagogical content knowledge of English teachers. Journal of Family
Counseling and Education, 8(2), 170-192. https://doi.org/10.32568/ifce.1269034

Chaikovska, O. (2022). Implementation of Randall’s ESL cyber listening lab materials for
improving high students’ listening comprehension. Open Educational E-Environment of
Modern University, (13), 153—-160. https://doi.org/10.28925/2414-0325.2022.1313

Chen, R., Gong, Y., Liu, Y., & Cheng, W. (2023). A bibliometric and content analysis of
strategy-based instruction in second or foreign language teaching from 2000 to 2021.
SAGE Open, 13(1). https://doi.org/10.1177/21582440231159546

Chen, R., Wang, X., & Zhu, K. (2025). A bibliometric and content analysis of strategy-based
instruction and self-regulated learning in second or foreign language teaching from 1994
to 2024. Frontiers in Psychology, 16. https://doi.org/10.3389/fpsyg.2025.1474689

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No.1 | -13 -


https://doi.org/10.17509/ijal.v12i1.46535
https://doi.org/10.33423/jhetp.v24i3.6831
https://doi.org/10.47080/jeltl.v3i2.994
https://doi.org/10.20319/pijtel.2022.53.183202
https://doi.org/10.30900/kafkasegt.957362
https://doi.org/10.1177/1362168820933190
https://doi.org/10.1002/pits.23423
https://doi.org/10.52547/jfl.9.37.185
https://doi.org/10.15446/profile.v26n2.110341
https://doi.org/10.55593/ej.27106s9
https://doi.org/10.32568/jfce.1269034
https://doi.org/10.28925/2414-0325.2022.1313
https://doi.org/10.1177/21582440231159546
https://doi.org/10.3389/fpsyg.2025.1474689

Ayoub & Yasser Investigating Inservice English Teachers' ........

Dastgahian, E. S. (2021). Teachers’ incentive for grammar instruction in Iran’s reformed EFL
context. International Journal of Applied Linguistics, 31(3), 508-525.
https://doi.org/10.1111/ijal.12350

Derakhshan, A. (2021). “Should textbook images be merely decorative?”: Cultural
representations in the Iranian EFL national textbook from the semiotic approach
perspective. Language Teaching Research, 28(1), 79-113.
https://doi.org/10.1177/1362168821992264

Derakhshan, A., Karimpour, S., & Nazari, M. (2023). “Most of us are not feeling well”:
Exploring Iranian EAP practitioners’ emotions and identities. /bérica, (45), 317-344.
https://doi.org/10.17398/2340-2784.45.317

Estaji, M., & Molkizadeh, A. P. (2022). Developing and validating a professional development
inventory: Novice and experienced teachers’ perceptions in focus. Journal of Language
and Education, 8(1), 50—68. https://doi.org/10.17323/j1e.2022.11115

Estaji, M., & Zhaleh, K. (2022). Iranian EFL teachers’ expectations and perceptions about
teacher classroom justice training. TEFLIN Journal, 33(2), 272-291.
https://doi.org/10.15639/teflinjournal.v3312/272-291

Farahian, M., & Rajabi, Y. (2022). An investigation into the level of reflection and barriers to
EFL teachers’ reflective practice. International Journal of Research in English
Education, 7(2), 81-100. https://doi.org/10.52547/ijree.7.2.81

Ghajarieh, A., & Mirzabeigi, N. (2023). Investigating teacher talk in EAP and EGP classes: In
pursuit of communicative features. Journal of Applied Research in Higher Education,
16(3), 750-762. https://doi.org/10.1108/jarhe-01-2023-0029

Ghane, M. H., & Razmi, M. H. (2023). Exploring the effectiveness of native and non-native
English teachers on EFL learners’ accuracy, fluency, and complexity in speaking.
Education Research International, 2023, 1-8. https://doi.org/10.1155/2023/4011255

Gindya, N. H. M. S. (2022). Using inquiry-based learning to enhance primary stage students’
21st century EFL literacy. OO0 DOOOO D0 OO0, 18(18), 458-500.
https://doi.org/10.21608/ss1.2021.104573.1114

Hamidah, N. (2021). Digital literacy in EFL teaching. Eltall: English Language Teaching,
Applied Linguistic and Literature, 2(2), 90. https://doi.org/10.21154/eltall.v2i2.3213

Hashemnezhad, H. (2022). Inflamed EFL learning: A qualitative study to explore factors
affecting EFL learning. HOW, 29(1), 129-153. https://doi.org/10.19183/how.29.1.601

Irani, F. H., Chalak, A., & Tabrizi, H. H. (2020). Assessing pre-service teachers’ professional
identity construction in a three-phase teacher education program in Iran. 4sian-Pacific
Journal of  Second and Foreign Language Education, 5(1).
https://doi.org/10.1186/s40862-020-00100-3

Jiang-tao, F. (2021). Exploring peacebuilding strategies to develop teacher-student
interpersonal relationships in English as a foreign language/English as a second language
classrooms. Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.736315

Kaivanpanah, S., Alavi, S. M., Bruce, 1., & Hejazi, S. Y. (2021). Iranian EAP practitioners’
competences, practices, and professional development. ESP Today, 9(2), 272-296.
https://doi.org/10.18485/esptoday.2021.9.2.5

Kan, T., Noordin, N., & Ismail, L. (2024). Implementation of metacognitive reading strategies
to improve English reading ability: A systematic review. International Journal of
Learning, Teaching and  Educational ~ Research, 23(7), 368-389.
https://doi.org/10.26803/ijlter.23.7.19

Karimi, F., Alamdari, E. F., & Ahmadian, M. (2021). Giving voice to the voiceless: Probing
current issues for student teachers in EFL teacher education program in Iran. Journal of
Language and Education, 7(2), 140—154. https://doi.org/10.17323/j1e.2021.11113

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No.1 | -14 -


https://doi.org/10.1111/ijal.12350
https://doi.org/10.1177/1362168821992264
https://doi.org/10.17398/2340-2784.45.317
https://doi.org/10.17323/jle.2022.11115
https://doi.org/10.15639/teflinjournal.v33i2/272-291
https://doi.org/10.52547/ijree.7.2.81
https://doi.org/10.1108/jarhe-01-2023-0029
https://doi.org/10.1155/2023/4011255
https://doi.org/10.21608/ssl.2021.104573.1114
https://doi.org/10.21154/eltall.v2i2.3213
https://doi.org/10.19183/how.29.1.601
https://doi.org/10.1186/s40862-020-00100-3
https://doi.org/10.3389/fpsyg.2021.736315
https://doi.org/10.18485/esptoday.2021.9.2.5
https://doi.org/10.26803/ijlter.23.7.19
https://doi.org/10.17323/jle.2021.11113

Ayoub & Yasser Investigating Inservice English Teachers' ........

Khalili, A., Zohrabi, M., & Dobakhti, L. (2025). A cross-cultural scrutiny of predictors of
English teachers’ immunity in the contexts of Iran, France, and the United States. SAGE
Open, 15(3). https://doi.org/10.1177/21582440251367151

Lapadat, L. C. (2023). Interlacing resources, methodologies, and challenges: A triadic analysis
of EFL pedagogy. Analele Universitatii din Craiova, Seria Stiinte Filologice, Limbi
Straine Aplicate, 2023(1), 253-266. https://doi.org/10.52744/aucsflsa.2023.01.24

Liu, G., Namaziandost, E., Rezai, A., & Heydarnejad, T. (2024). Unveiling the influence of
emotion regulation on job satisfaction, job effectiveness, and psychological well-being
in Iranian university EFL teachers: A SEM analysis. International Journal of Applied
Linguistics, 35(2), 729—-744. https://doi.org/10.1111/ijal.12654

Marié, S. (2022). Teaching English in professional music education (EPME) in the digital era.
Memoouuxu Buoici, 13(13), 141-161. https://doi.org/10.19090/mv.2022.13.141-161

Mashhadlou, H., & Izadpanah, S. (2021). Assessing Iranian EFL teachers’ educational
performance based on gender and years of teaching experience. Language Testing in
Asia, 11(1). https://doi.org/10.1186/s40468-021-00140-7

MD, Ms. R. J. (2024). Augmenting EFL/ESL education: The outcome of technology on
contemporary language learning. EATP, 2196-2202.
https://doi.org/10.53555/kuey.v3015.3260

Mirza, Z. A., Humayun, S., & Zohaib, Q. (2023). Investigating the effectiveness of CALL for
the English language learner. FEuropean Journal of Linguistics, 2(2), 32-51.
https://doi.org/10.47941/ejl.1342

Momeni, A., & Nushi, M. (2022). Iranian EFL teachers’ beliefs about dynamic assessment:
Does context make a difference? Language Related Research, 13(3), 403-428.
https://doi.org/10.52547/Irr.13.3.16

Nazari, M., & Karimpour, S. (2024). Exploring Iranian EAP teachers’ well-being: An activity
theory perspective. Asian-Pacific Journal of Second and Foreign Language Education,
9(1). https://doi.org/10.1186/s40862-023-00249-7

Nejadghanbar, H., Hu, G., & Mohammadi, M. (2024). Exploring Iranian ESP teachers’
language-related critical incidents. Ibérica, (47), 175-200.
https://doi.org/10.17398/2340-2784.47.175

Ng, C. H., & Cheung, Y. L. (2024). The application of mindset theories in English language
education: A synthesis of recent research. European Journal of English Language
Studies, 4(2), 103—118. https://doi.org/10.12973/ejels.4.2.103

Nushi, M., & Momeni, A. (2022). A comparative study of university and private language
institute EFL teachers’ familiarity with and classroom practicality perceptions of
dynamic  assessment.  Education &  Self Development, 17(3), 25-49.
https://doi.org/10.26907/esd.17.3.04

Octaberlina, L. R. (2023). Exploring the use of digital technology in English language teaching:
Strategies and methods for effective implementation. English Franca: Academic Journal
of English Language and Education, 7(1), 175. https://doi.org/10.29240/ef.v711.6977

Pourmohammadi, A., Sadighi, F., & Riasati, M. J. (2021). Iranian EFL teachers’ receptive and
productive metalinguistic knowledge: Does teaching context matter? Cogent Education,
8(1). https://doi.org/10.1080/2331186X.2021.1952823

Pratiwi, D. 1., & Waluyo, B. (2023). Autonomous learning and the use of digital technologies
in online English classrooms in higher education. Contemporary Educational
Technology, 15(2), ep423. https://doi.org/10.30935/cedtech/13094

Rabbi, F., Islam, S. M. A., & Hossain, J. (2024). Enhancing English language learning in
tertiary education through blended approaches: A Bangladesh perspective. Indonesian
Journal of Education Research (IJoER), (1), 1-9.
https://doi.org/10.37251/ijoer.v5i1.745

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No.1 | -15 -


https://doi.org/10.1177/21582440251367151
https://doi.org/10.52744/aucsflsa.2023.01.24
https://doi.org/10.1111/ijal.12654
https://doi.org/10.19090/mv.2022.13.141-161
https://doi.org/10.1186/s40468-021-00140-7
https://doi.org/10.53555/kuey.v30i5.3260
https://doi.org/10.47941/ejl.1342
https://doi.org/10.52547/lrr.13.3.16
https://doi.org/10.1186/s40862-023-00249-7
https://doi.org/10.17398/2340-2784.47.175
https://doi.org/10.12973/ejels.4.2.103
https://doi.org/10.26907/esd.17.3.04
https://doi.org/10.29240/ef.v7i1.6977
https://doi.org/10.1080/2331186X.2021.1952823
https://doi.org/10.30935/cedtech/13094
https://doi.org/10.37251/ijoer.v5i1.745

Ayoub & Yasser Investigating Inservice English Teachers' ........

Roohani, A., & Haghparast, S. (2020). Relationship between critical pedagogy and reflective
thinking with L2 teachers’ pedagogical success. The Journal of AsiaTEFL, 17(1), 105—
123. https://doi.org/10.18823/asiatefl.2020.17.1.7.105

Roohani, A., & Iravani, M. (2020). The relationship between burnout and self-efficacy among
Iranian male and female EFL teachers. Journal of Language and Education, 6(1), 173—
188. https://doi.org/10.17323/11€.2020.9793

Russell, T. Md. (2023). Smart transformation of EFL teaching and learning approaches. Annals
of Emerging Technologies in Computing, 7(3), 21-59.
https://doi.org/10.33166/aetic.2023.03.002

Sadeghi, K., & Richards, J. C. (2021). Professional development among English language
teachers: Challenges and recommendations for practice. Heliyon, 7(9), e08053.
https://doi.org/10.1016/j.heliyon.2021.e08053

Sarhan, S. S., & Al-Duleimi, A. K. (2022). The relationship between language learning
strategies, beliefs and teaching methodologies for student teacher at college level.
Journal  of the  College of  Basic  Education,  24(101), 49-61.
https://doi.org/10.35950/cbej.v24i1101.6632

Sawalmeh, M. H. M., & Dey, M. (2023). Globalization and the increasing demand for spoken
English  teachers.  Research  Journal in  Advanced  Humanities,  4(2).
https://doi.org/10.58256/rjah.v4i2.1097

Seyri, H., & Ghiasvand, F. (2024). Emotions at the heart of tensions: A transcendental
phenomenology of Iranian EFL teachers’ intra- and interpersonal emotional tensions and
regulation strategies. International Journal of Applied Linguistics, 35(2), 768-781.
https://doi.org/10.1111/ijal. 12655

Shojaei, R., Bagheri, M. S., & Rassaei, E. (2021). English teacher recruitment in Iran: A
compatibility study with the global standards. Cogent Education, §8(1).
https://doi.org/10.1080/2331186X.2021.1944835

Shurovi, M., Yahaya, M. F., Hajimia, H.,, & Hasan, Md. K. (2024). Five decades of
achievement motivation research in ELT: A systematic literature review. Malaysian
Journal of Learning and Instruction, 21(1), 285-318.
https://doi.org/10.32890/m;j1i2024.21.1.10

Song, J., & Nejadghanbar, H. (2024). Consumerist discourses on social media and language
teacher educator identity tensions. TESOL Journal, 15(4).
https://doi.org/10.1002/tesi.877

Srivani, V., & Hariharasudan, A. (2023). Influence of Education 4.0 on English language
instruction in Telangana’s engineering institutions. Journal of Intercultural
Communication, 50-57. https://doi.org/10.36923/jicc.v2312.165

Sun, P. P., Wang, C., & Teng, L. S. (2025). The role of well-being and grit in metacognitive
self-regulation among language teachers: Partial least squares structural equation
modeling. [International Journal of Applied Linguistics, 35(4), 1883—1896.
https://doi.org/10.1111/ijal.12711

Tajeddin, Z. (2025). Language teacher identity tensions: An overview. Language Teaching
Research. Advance online publication. https://doi.org/10.1177/13621688251386573

Tajeddin, Z., Alemi, M., & Maleknia, Z. (2023). Torn between socio-political mandates and
professional identity: Teachers’ collaborative reflection on their identity tensions.
Language Teaching Research. Advance online publication.
https://doi.org/10.1177/13621688231213602

Tavakol, M., & Tavakoli, M. (2023). Teaching English to young learners in private sector of
Iranian ELT: Challenges and local realities. International Journal of Applied Linguistics,
33(2), 105—131. https://doi.org/10.1111/ijal.12453

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No.1 | - 16 -


https://doi.org/10.18823/asiatefl.2020.17.1.7.105
https://doi.org/10.17323/jle.2020.9793
https://doi.org/10.33166/aetic.2023.03.002
https://doi.org/10.1016/j.heliyon.2021.e08053
https://doi.org/10.35950/cbej.v24i101.6632
https://doi.org/10.58256/rjah.v4i2.1097
https://doi.org/10.1111/ijal.12655
https://doi.org/10.1080/2331186X.2021.1944835
https://doi.org/10.32890/mjli2024.21.1.10
https://doi.org/10.1002/tesj.877
https://doi.org/10.36923/jicc.v23i2.165
https://doi.org/10.1111/ijal.12711
https://doi.org/10.1177/13621688251386573
https://doi.org/10.1177/13621688231213602
https://doi.org/10.1111/ijal.12453

Ayoub & Yasser Investigating Inservice English Teachers' ........

Teng, L. S. (2021). Individual differences in self-regulated learning: Exploring the nexus of
motivational beliefs, self-efficacy, and SRL strategies in EFL writing. Language
Teaching Research, 28(2), 366—388. https://doi.org/10.1177/13621688211006881

Tohidian, 1., & Nodooshan, S. G. (2020). Teachers’ engagement within educational policies
and decisions improves classroom practice: The case of Iranian ELT school teachers.
Improving Schools, 24(1), 33—46. https://doi.org/10.1177/1365480220906625

Vaezi, M. (2025). On the challenges of assessing writing for English as an additional language
students: Voices from writing teachers in international schools. Journal of Research in
International Education, 24(1), 55—68. https://doi.org/10.1177/14752409251329922

Woo, E.-R., & Kim, D. (2024). Measuring secondary school students’ L2 writing self-regulated
strategies in the Korean EFL context. International Journal of Applied Linguistics, 34(3),
1074—-1088. https://doi.org/10.1111/ijal.12551

Xinke, S., Razali, A. B., & Sulaiman, T. (2024). External factors and endogenous elements
fostering critical thinking of tertiary EFL learners in China: A grounded theory study.
International Journal of Learning, Teaching and Educational Research, 23(6), 125-151.
https://doi.org/10.26803/ijlter.23.6.6

Xu, Z. (2023). Metacognition in language teaching and research: A conversation with Professor
Lawrence Jun Zhang. RELC Journal, 54(1), 300-308.
https://doi.org/10.1177/00336882231157497

Zhang, S., & Hasim, Z. (2023). Gamification in EFL/ESL instruction: A systematic review of
empirical research. Frontiers in Psychology, 13.
https://doi.org/10.3389/fpsyg.2022.1030790

Zhang, Y., Jing, P., & Zheng, Y. (2024). Teachers’ perceptions of implementing digital
multimodal composing in tertiary classrooms: Voices from Chinese EFL teachers.
International  Journal of  Applied  Linguistics, 34(4), 1265-1282.
https://doi.org/10.1111/1jal.12560

Journal of Linguistic and Language Education in Technology, May 2026. Vol. 1, No.1 | -17 -


https://doi.org/10.1177/13621688211006881
https://doi.org/10.1177/1365480220906625
https://doi.org/10.1177/14752409251329922
https://doi.org/10.1111/ijal.12551
https://doi.org/10.26803/ijlter.23.6.6
https://doi.org/10.1177/00336882231157497
https://doi.org/10.3389/fpsyg.2022.1030790
https://doi.org/10.1111/ijal.12560

	Table 1. Results of Interview and Observation of Inservice English Teachers’ Professional Development

